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Abstract 
The purpose of the present study is to examine the benefit of specialized pedagogical workshops in the eyes of the novice 
teacher.  The data analysis of the questionnaire showed three main factors:  Skill development and capability of the teacher, 
involvement of the teaching community including the administration and emotional support. The study findings indicate that the 
more the teachers feel that the workshop assists them to be more involved in the school community the more they can improve 
their skills and capabilities as a teacher. In addition it was found that the more the teachers were granted emotional support 
during the course of the workshop from their colleagues, the more professional and involved they become in their work.  
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1.Introduction 
 
Studies have shown that apprenticeship is the most significant stage in cultivating  professionalism in the 
teacher (Feiman, Neser, 2003; Vonk, 1995). From the very first year the novice teacher is expected to act like an 
experienced teacher. He must demonstrate many abilities such as: command of the subject matter and teaching 
skills, advancing the students' achievements, controlling the classroom, dealing with discipline problems, 
establishing good working relationships with the administrative and teaching staff, dealing with parents and more. 
During this initial period the novice teacher must stand alone in the classroom, far from the personal and 
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professional support they had during training. This situation can lead to feelings of loneliness, frustration and 
despair. These difficulties and frustration can cause many teachers to leave the educational system. In order to 
prevent this flight of novice teachers they must be accompanied on their initial journey.  
There exists in Israel an apprenticeship program in pedagogy intended for novice teachers in their first year of 
teaching. The apprenticeship takes place throughout the year whereby the novice teacher works in the educational 
system as a regular teacher and at the same time participates in a workshop at the College for Teacher Training. 
The purpose of the workshop is to give professional, personal and emotional support and to refine the concepts of 
proper integration of the teacher in the teaching process. The goal of  this study was to examine the benefit of the 
workshop as seen through the eyes of the novice teacher in its different aspects. 
 
2. Method 
1.1. 2.1. Course of Study 
This study was conducted in two Teacher Training Colleges in Israel that had apprentice workshops 
throughout the year 2013. The workshop met once a week for an hour and half over two semesters. Towards the end 
of the workshop a questionnaire was handed out to 93 teachers from both colleges who participated in the workshop 
2.2.  Structure of the Questionnaire 
 
The Attitude questionnaire included two parts: Part one – Demographic data such as: Name of the College, 
field of study and gender. Part two was an opinion poll relating to the apprentice workshop. The questionnaire 
contained 33 closed questions. The answers were organized in a Likart Scale of 5 levels (where 1 denotes "agree to a 
limited extent" to 5 "agree to a large extent", to the content of the statement). The teachers were asked questions that 
relate to their concept of the role of the teacher in the classroom, the educational and learning process that occur in 
the workshop and the workshop as a source of emotional support for their work. 
1.2. 2.3.  Data Processing 
To examine the construct validity of the questionnaire, a data analysis was performed using the Verimax 
method. The analysis produced three factors that are described in Table 1. In addition, Cronbach's alpha coefficients 
were calculated for each factor, indicating the reliability of the statements in each one. The alpha coefficients of the 
factors are also shown in Table 1: 
 
Table 1: : Summary of Data Analysis of the Apprentices' Evaluation of the Benefits of the Workshop** 
 (N=93) 
 No. of items Reliability of 
factor 
Example of statements 
Skill development and 
capability of the teacher 16 0.95 =α  
Contributes to my professional 
development 
Develops my ability to manage the 
class 
Develops my self-confidence 
Involvement in the teaching and 
administrative community 9 α=0.91 
Encourages me to be socially involved 
with the other teachers 
Encourages me to take part in 
activities initiated by the 
administration 
Develops my self-confidence 
Emotional support 5 α=0.90 My colleagues in the workshop listen to me. 
**Statements 22, 27 and 32 were deleted from the questionnaire due to their equal value in each factor  
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3. Results 
 
Table 2:Average Opinions of the Apprentices in Relation to the Workshop, Using the Three Factors (N=93) 
 
 Average Standard 
Deviation 
The workshop clarified to me the need to work diligently at my job as a teacher 4.10 .92 
My colleagues in the workshop exhibit empathy and understanding 4.06 1.18 
The workshop exposed me to professional behavior that is appropriate for a teacher. 4.03 .92 
My colleagues in the workshop listen to me 4.00 1.20 
I learned from the workshop my responsibility as a teacher towards the school. 3.95 1.00 
The discussions in the workshop strengthened me to deal with the challenges of the 
school better 3.91 1.02 
The workshop gave me tools to analyze myself and improve my performance as a 
teacher 3.81 .98 
The workshop empowered me as a teacher 3.81 0.99 
The workshop improved my ability to analyze educational events from new angles 3.80 0.99 
The workshop developed my self-confidence as a teacher 3.79 .96 
The workshop clarified for me the need to diversify my methods as a teacher 3.78 1.02 
The workshop taught me the need to share with the parents educational information 
about their children 3.78 1.10 
The workshop contributed to my professional development 3.77 1.02 
The workshop taught me how to create a positive atmosphere in the classroom 3.77 .90 
The workshop group is a source of support when I encounter difficulties in my work 
as teacher 3.68 1.25 
The workshop improved my self-reflection skills 3.68 1.07 
The workshop gave me tools to manage conflicts in the classroom 3.67 1.04 
The workshop made me aware of my rights as a teacher 3.64 1.25 
The workshop enabled me to be decisive in the classroom 3.63 1.25 
The workshop developed my ability to manage the class 3.60 1.05 
The workshop gave me tools how to meet correctly with the students' parents 3.59 1.19 
The workshop increased my awareness and appreciation for feedback and evaluation 3.57 1.02 
The workshop helped me in dealing with discipline problems 3.51 .94 
The workshop enabled me to deal with diverse populations in the classroom 3.49 1.10 
The workshop encouraged me to cooperate with other teachers in the school 3.48 1.06 
The workshop encouraged me to get involved in the activities of the school 3.47 1.15 
My colleagues in the workshop help me solve professional problems 3.43 1.12 
The workshop encouraged me to volunteer my talents for the needs of the school 3.40 1.10 
The workshop developed in me leadership qualities for the classroom 3.39 1.03 
The workshop encouraged me be involved socially with the other teachers in the 
school 3.36 1.07 
The workshop taught me the need for accountability of my work to the principal 3,32 1,07 
I share with the group in the workshop my indecisions as a teacher in the classroom 3.27 1.27 
The workshop encouraged me to take part in activities initiated by the principal in 
the school 3.15 1.12 
 
From Table 2 we see that the spread of answers is high ranging from 3.15 – 4.10. It should be noted that the average 
range for all the statements was small, 0.95. Two statements received the highest averages: "The workshop clarified 
for me the need to work diligently at my work as a teacher (M=4.10, SD-.92) and "My colleagues in the workshop 
exhibited towards me sympathy and understanding" (M=4.06, SD=1.18).  The two statements that received the 
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lowest averages were "I share with the group in the workshop my indecisions as a teacher in the classroom" 
(M=3.27, SD1.27) and "The workshop encouraged me to take part in activities initiated by the principal of the 
school" (M=3.15, SD=1.12). In order to find the connection between the research indices, Pearson correlations were 
calculated between the three factors. Correlation coefficients are shown in Table 3: 
Table 3: Pearson Correlations between the Research Indices (N=93) 
 
 Skill development and 
capability of the teacher 
Involvement in the 
teaching and 
administrative 
community 
Skill development and capability of 
the teacher 
  
Involvement in the teaching and 
administrative community 
.728**  
Emotional support .706** .452** 
**p<0.01 
Table 3 indicates a significant and strong relationship between the three factors in the following aspects: 
1. The more the workshop contributes to the novice's ability to be involved with the teaching and 
administrative community, the more he develops skills and improves his teaching abilities (rp=0.73, 
p<0.01).  
2. The more the workshop contributes emotional support to the novice the more he develops skills and 
improves his teaching abilities (rp=0.71, p<0.01). 
3. The more the workshop contributes emotional support to the novice the more he involves himself in the 
teaching and administrative community  (rp=0.71, p<0.01).  
To test the difference between the attitudes of male students to female students in relation to the emotional support 
variable, a T test of independent samples was conducted. The results of this test are shown in Table 4. 
Table 4: T Test Results with Independent Samples of the Novice's Attitudes (N=93) in the Emotional Support Index 
 
Variable Group N Average Standard 
Deviation 
T Significa
nt 
Emotional Support Males 40 3.46 0.96 -2.1 0.018* 
Females 53 3.90 1.01 
*p<0.05 
Table 4 shows a distinct difference (t(91)=-2.1, p<0.01) between the attitude of the women (M=3.90, SD=.96) and 
the men (M=3.46, SD=.46) in the emotional support variable. It was found that the women felt the workshop was a 
more significant source of emotional support for them in dealing with the challenges of teaching in school. 
4. Conclusion 
In conclusion, it can be said that the Apprentice Workshop greatly benefits the novice teachers. This study 
aided in building a significant tool in evaluating the Teacher Apprentice Workshop and pointed to three main factors 
that surround the world of content of the workshop: Skill development and capability of the teacher, involvement in 
the teaching and administrative community and emotional support. 
The study findings show that the more the teachers feel the workshop is helping them to be more involved in the 
school community, the more involved and more professional they become in their work. In the additional analysis it 
was found that female students feel that they receive a significantly higher amount of emotional support during the 
workshop than the male teachers and therefore the effect on their work is greater. Judging from these findings one 
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can say that the supervising process of the teachers, specifically the apprenticeship workshop, is an important stage 
and benefits their entrance into the Israeli school system. 
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